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The situational teaching method for Chinese language learning in Thailand.

Abstract

Second language acquisition
ranked itself as a discipline between
1950s and 1960s in Europe and America.
It was then nurtured as a young subject
consistently by aesthetic, psychologic and
pedagogical achievements. Between
1940s and 1950s, there emerged
Situational  Teaching, Audio-lingual
method and Audio-visual method; then
Cognitive Teaching and human-based
teaching method in the 1960s evolved
into the focus on acquisition process,
rules and learner studies in the 70s. Then
the training format turned from
constructivism to communicative
education (Liu Xun, 1999). The transition
from knowledge-based ideology to
competence-based counterpart made
Situational Teaching attractive.

As is known to all, second
language learners usually do not start

with language studying purposes only.
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They pursue communicative and applied
functions of language as well; therefore,
the major aim of second language
teaching is not restricted to the mastery of
language facts but rather the use of it.
Then how to make students master a
second language and communicate
cohesively and properly becomes the key
point and difficult point of second
language teaching.

However, the acquisition of a
second language and the training of the
communicative ability are achieved
through systematic studying in the
classroom, which is an important channel
and situational education is the most
important  component of it, for
“knowledge could by no means be
isolated from its context/situation, and the
best way to learn is to learn in
context/situations”. Situational teaching
not only caters for the obtaining of

student knowledge and abilities, but also
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the development of their individuality,
morality and moral conditions, which
targets education directly to humans for
the purpose of all-round development
(Zhu Hui, 2005).

However, the '"situation" in
teaching cannot always be the objective
environment; it is often proceed in the
"environment" artificially created by the
teachers. This environment has not only a
"territory" but also more "emotion", with
strong cultural information. Therefore
"context set" in the teaching is a broad
and plural concept with rich connotation,
it could be big enough to bring students
directly experience the natural
environment, social environment, could
be small enough for the arrangement of
classroom scenes, and also could be
limited to an oral context teachers create,
with the transition from the intuitive
environment to abstract creation. In the
practical teaching process, what teachers’
use the most commonly are the
humanized "context setting." The author
hopes to use the opportunity of teaching
practice in Thailand, through case study
in the classroom to observe the specific
performance and differences in Chinese
teachers of Thailand in “context setting”,
and then summed up to a classic scenario

for Nakhon  Ratchasima  College,

Thailand, providing certain reference for
the Chinese teaching class.
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